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"By one Spirit we were a 11 bapt·i zed into one body • . " 
(1 Corinthians 12:12) 
Our Baptism initiated us into thz Christian community, a vmy of 
living and responding to the call of Jesus that we be perfect as our 
heavenly Father is perfect. It effected our first reconciliation: 
freeing us from sin and joining us to a community of believers in pil-
grimage to the Father. 
As we progress on the way we are nourished at one table, with one 
bread, th~ Eucharist, and so deepen our union one with another. In the 
Synoptic Gospels the account of the institution of the Eucharist details 
the offering of the bread and wine as the ne\'1 covenant sacrifice to be 
done ·in Jesus' memory to the forgiveness of sin. In John's Gospel the 
Eucharistic prayer V·/aS not of bread and wine, but that all may be one as 
the Father and Son were ona, and that this oneness be manifest in loving 
service to one another; in washing one another's feet. Eucharistic com-
munity, u~en, is one which effects reconciliation by shar·lng bread :md wine, 
the Body and Blood of Jesus, anj oy serving one another in love. 
In this bond of felh.:;c;sh·ip all that each mernbt:~~· does, or fails to 
do, vita 1ly affects the commun·i ty. As goodness bui1 ds it up and strengthens 
edch :n::rnber, so sir., a rc:fus:::.l to love, breaks dmvn ar:d v;eakens the bonds of 
1 
2 
mutual support. As sin distances us from God and from the community :;o 
the Sacrament of Penance brings us back rejoicing to the forgiving arms 
of our Father and of one another, to experience the fullness of life within 
the Eucharistic community which is the Church. So important is the aspect 
of the forgiveness ministered to one another that our own forgiveness by 
the Father depends upon it. ''If you forgive the faults of others, your 
heavenly Father will forgive you yours. If you do not forgive others, 
neither w'il1 your heavenly Father forgive you." (Matthew 6:14) 
Our reconciliation with the Father and with one another was 
initiated at our Bapt·ism and continues to be strengthened and renewed 
with each celebration of the Eucharist and Penance. But it is in the 
Sacrament of Penance that the community may enter its most active role in 
effecting that reconciliation by extending forgiveness and loving accep-
tance to one another, and by rejoicing together at this building up of 
the community. 
Statement of the Problem 
To be ab'le to accept this role of reconciler in community it ·is 
impm·tant to realize our solidarity with one another. A solidarity which 
recognizes that we all stand in need of forgiveness and of su~pm·~ in our 
efforts to 1'i ve rightly. Perhai}s no greater example of cor~1m~mity and 
reconciliation can be found than in the prodigal son who is enveloped in 
the arms of his father in 1 oving acceptance and whose rec::c;nci l·i at ion ·1 s 
celebrated by a dinner party of thanksgiving--a Eucharist. The older· 
brot~er could not forgive and could not accept the fact that his father 
w1s good and so rema-ined O!.:tside. 
3 
To teach community is to live it--by forgiving, accepting and en-
couraging. Children observe community first within th·:=ir families, and 
later in the widening society of school and clubs. 
The natural egocentricity of a child must be dealt with gently, 
leading him to a sense of 11 being a part of 11 • This can happen as those 
\>Jho form the family of the child rejoice and sorrow with its members, 
helping the child to see how each action of each of the members affects 
the others. By helping a child to see how selfishness hurts others, an 
adult may gradually bring him to an understanding of the social nature 
of sin. Leading him to seek forgiveness, with the knowledge that it will 
be there, introduces the child to the reconciling community--parents, 
brothers and sisters, teacher or classmates--the Church. 
Bringing the developmentally disabled child to a sense of 
community and reconciliation is the same process necessary to bring any 
child to the same realization. When the developmentally disabled chi1d 
reaches a period of awakening socialization, he may be led to understand 
the social consequences of his actions, as wen as the Gospel imperative 
to seek and to give forgiveness. 
Justification of the Study 
On December 2, 1973, the Sacred Congregation for Divine lvorship 
issued a dectee appr·ov·ing the ne1tJ Rite of Penance and calling for its 
full impl ernentation by Ash \4edn:~sday, 1977. 
The New Rite of Penanc~ has been drawn up to emphasize th2 rela-
tion of the Sacrament co the co:Tiinuni ty. 
4 
Rather than the negative effort to rid ourselves of sin, we are 
seeking to re-establish or to increase our love relationship1with 
all the persons in our life, especially the "tota11y other 11 • 
This emphasis becomes evident in the tenn "reconciliation" as opposed to 
the tenn 11 Confession 11 , as well as the choice of several rites. There is 
a further freedom in being able to adapt those alternative rites to best 
reflect the needs of the particular community which is seeking reconcili-
at ion. 
As a vital part of the Christian community the developmentally 
disabled child can be brought to a deeper integration within the sacra-
mental system of the Church as the celebration of Penance is made more 
meaningful in his life. This is accomplished through propet~ catechesis 
and a sensitive, prayerful adaptation of the rite. 
This study was undertaken to investigate the growth in a sense 
of community in developmentally disabled children through prayerful 
catechesis and celebration of reconciliation on both the penance readi-
ness and penance preparation level. Its effectiveness will be determined 
by comparing pre-test and post-test results of the child's understanding 
of community presented in 10 lessons and culminated in the celebration of 
reconciliation, as well as daily assessment of the subjects' responses 
to evaluation activities. 
Limitations of the Study 
The entire study was conducted within a four-week period con-
si:.;ting of one week for interviews and pre-testing, two weeks for "instruc-
tion, and one week for post-testing. 
1 
.LRev. James D. Shaughnessy, "Introducing the Introduction," 
~elebration, Special Supplement (l1une, 1976), 4. 
5 
Only a small sample of students participated in the study with 10 
students in each of three groups. All of the students were residents of 
St. Coletta School, Jefferson, Wisconsin, a Catholic residential school 
for developmentally disabled children. Because of the large group living 
environment the students had had different community experiences than 
would children living in a single-family home. This immersion in com-
munity living and in daily religion instruction gave this population a 
high leve1 of readiness for learning the concept 11 corrmunity11 • 
A possible limitation of this study was that of language. All of 
the students were verbal~ though some of the younger subjects had very 
limited language for the understanding and expression of the concepts of 
community and reconciliation. This may be considered either as a limitation, 
or as indicative of a level of readiness for learning these concepts. 
Experimenter expectancy may be a limitation as the writer did 
all testing and teaching of the three groups. Further, the testing in-
struments were designed by the writer and were not tested for internal 
consistency and validity. 
A final limitation is that encountered in attempting to measure 
a religious attitude. While a growth in the understnading of the con-
cept may be evaluated by comparison of pre-test and post-test data, 
whether or not a sanse of community and reconciliation as lived processes 
have been deepened would be difficult to ascertain without a more compre-
hensive program of instruction and evaluation. 
Definition of Terms 
Community_--The bond of fellowship created at baptism and deepened 
by the daily living of Christianity: to love even as we are loved by the 
6 
Father. It is further a sense of solidarity so strong that the sin of 
one harms the other, just as the holiness of one benefits the other. 
Reconciliation--The experience of love and forgiveness ministered 
one to another. It is a sense of being healed and made whole in our re-
1 ationshi ps with others and with the Father Who loves us. 
Developmentally disabled--A disability attributable to mental 
retardation, cerebral palsy, epilepsy, or another neurological condition 
of an individual which is closely related to mental retardation or to 
require similar treatment, and which originates in childhood, is likely 
to continue, and constitutes a substantial handicap to the individua1. 2 
Research Question 
It is hypothesized that the developmentally disabled child can 
be brought to a deeper sense of community through a prayerful catechesis 
and celebration of reconciliation. 
Summary 
The present chapter presented the problem and the justification 
for the study. It further defined the terms and limitations of the study 
and stated the research question. 
2H. Grossman (ed.), Manual on Terminolo. and Classification in 
t·1ental Retardation, (Ba1t·imore: Garamon Pridemark r'ress, 1972), p. 132. 
CHAPTER II 
REVIEi~ OF LITERATURE 
Introduction 
The call to community is a universal call proclaimed as a sign of 
Jesus• mission. "That they all may be one in us that the world may believe 
that you sent me." (John 17:21) And it was a call not simply spoken by 
Jesus but demonstrated in loving service and forgiveness to others. Jesus, 
the master teacher, taught by word and example how all may be one--by loving 
the Father and seeing our own destiny bound up with all other persons whom 
we love as ourselves. 
For a child, community becomes a reality only as he grows out of 
the natural egocentricity that serves to protect him in early childhood. 
But as his life experiences broaden and he becomes secure in his own 
identity, he can be led to experience the reality of community in his 
family and, through them, begin to know that belonging is the most precious 
of human relationships. 
Before we can ask a child to assume his role as a contributing 
member of the Christian cowmunity, he must have life-experiences in the 
meaning of community. It is the role of the other members, who proclaim 
their discipleship by loving one another, who must bring the child, in his 
own time, and with his own gifts, to full participation in the community 




Stages of Social Development 
Social development, like all areas of development, is a continuum. 
In speaking of stages of social development an attempt is made to identify 
certain points along the continuum at which a level of socialization can 
be expected to be achieved and certain behaviors predicted. 
The writer has examined stages of social development keeping 
generally within five areas: infancy, childhood, juvenile era, preado-
lescence, and adolescence. 
Mussen defines socialization as "the process by which the individual 
acquires those behavior patterns, beliefs, standards, and motives that are 
valued by, and appropriate in his own cultural group and family." 1 
Infancy 
An infant exhibits neither social, asocial, nor unsocial traits. 
He is, in fact, nonsocial. As the life needs of the newborn are fulfilled 
he begins to respond to those on whom he depends as persons. Social be-
havior is initiated in the mother-infant relationship and is manifest as 
the baby smiles, laughs, and coos in response to stimuli. 
According to the Vineland Social Maturity Scale infants before 
their first birthday will reach for familiar persons and demand personal 
attention. 2 
In Ericson's stages of social development this first stage is 
that of "trust versus mistrust''. If the child is well-nurtured he develops 
1P. t1ussen, Child Development and Personality (New York: Harper and 
Row, 1974), p. 365. 
? 
.... E. Doll, "A Genetic Scale of Social Maturity," American Journal of 
Orthopsychiatry, 5 (April, 1935), pp. 180-188 
9 
trust and security and to that extent is socially well-ajusted. If the 
child has been inadequately handled, he becomes insecure and mistrust-
3 ful. 
Childhood 
Between the ages of one and three years the child's exposure to 
others broadens. As early as the second year children will show attach-
ment for other children but the give and take exchanges tend to be brief. 
According to a study by Parten (19.32} "most children's play at this stage 
tends to be adjacent or parallel--with occasional interchanges--rather 
than merged into a joint continuing activity."4 
At about three years of age group activity increases and other 
children begin to play an important role in defining for the child who 
he is and what he can do. Because most of the child's training up to this 
point has been toward egocentricity he needs training and experiences to 
learn how to cooperate with playmates and to give consideration to their 
feelings and interests. 
These years and those of nursery school and kindergarten are often 
ca1led the "pregang age"--the time when the child is normally learning how 
to make social contacts and get along with others outside the home, especi-
ally children his own age. Follow-up studies of groups of children have 
revealed that the social attitudes and behavior established during these 
years persist with little change. 5 
3E. Erikson, ~hildhood and Society (New York: W. W. Norton and Com-
pany, 1963), and cited by D. Dinkmeyer, Child Development (New Jersey: Prentice 
Hall, 1965), p. 149. 
4E. Hurlock, Child Development (New York: McGraw-Hill, 1964), p. 337. 
5 Ibid. , p. 338. 
10 
Erikson identifies this stage as that of 11 initiative versus guilt". 
The healthy child learns to broaden his skills, to cooperate~ and to lead 
as well as follow. If the child is fearful he will continue to be depen-
dent upon adults and be restricted in the development of social skills. 6 
Before the age of six most children will play cooperatively with 
other children, ''perform'' for others, help in small ways, play competitive 
exercise games and will follow rules and take turns. 7 
Juvenile Era 
As the child enters into elementary school social awareness de-
velops very rapidly. He desires to be in a group of the same age and it 
is at this level that peers begin to replace his family and other adults 
as the dominant influence over his behavior. This is the "gang age''. 
Hurlock, in examining a study by Bonney (1955) summarizes: 
Being suddenly thrown in with a large group of children in school 
does not bring about an abrupt change in social relationships. In· 
stead there is a gradual increase in group play from the sixth to 
the eighth year. With this change comes a gradual incr~ase in 
socialization. The child becomes less selfish, se1f-centered, and 
ag~ress~ve, and becomes more cooperative, outgoing and group con-
sclous. 
The elementary school child needs and seeks friends among his 
peers, a need rooted in the human urge to companionship. ·To satisfy this 
urge the elementary school child enters into many kinds of soci'al activi-
ties. These activities vary from community to community, but usually in-
clude scouting, sports, hobby clubs, and secret exclusive clubs, 
6Erikson, Childhood and Society, p. 149. 
7ooll, ''Genetic Scale, 11 pp. 180-188. 
8Hurlock, Child Development, p. 354. 
11 
For the most part, gangs and clubs in the juvenile era encourage 
social development. The child learns to cooperate and to fit his desires 
and actions into those of the group. Selfishness and individualism are 
modified as he becomes sensitive to the motives and feelings of the 
others, and egocentric interests give way to group interest. 
For Erikson this is the stage labeled ''industry versus inferiority" 
because it coincides with entrance into school. It is the stage where a 
child learns to win recognition by being productive. If the child does 
not feel competent in his skills or satisfied with his status among his 
peers in work skills he may develop a sense of inferiority. 9 
Preadolescence 
The period of preadolescence brings about a change in social atti-
tudes, a decline in interest in group activity, and a tendency toward 
antisocial behavior. In many young persons this is more than a slowing 
down of socialization, but actually a regression. The preadolescent 
tends to be uncooper·ative and aggressive. Much of the insight gained in 
the juvenile era seems to disappear. 
On the more positive side of this period concern for others is usu-
ally expressed toward a friend of the same sex, whose behavior pattern is 
similar to his own. He is familiar with the tasks of home and school, and 
as he comes to accept them he is moving toward the basic attitudes neces-
sary for mature social development. 10 
9Erikson, Childhood and Society, p. 149. 




Most antisocial behavior disappears as sexual maturity is completed 
and the older adolescent's desire for social acceptance provides him the 
motivation to try to conform more closely to social expectation. 
This is a time of deepening friendships and greater responsibility 
for one's actions. 
Erikson characterizes it as the stage of identity versus role 
diffusion. The individual has to find an identity, a self concept that 
corresponds with others' ideas of him. Role diffusion implies an uncer-
tainty of his place, with an accompanying uncertainty of appropriate 
behavior. 11 
Social Development of the Developmentally 
Disabled Child 
In considering the social development of the developmentally dis-
abled child there are many variables to be taken into account: the degree 
of disability, the relationship of mental age to chronological age, his 
education and life experiences. Most of these variables also affect the 
normal child 1 s social competence but are more critical to the degree of 
socialization which the developmentally disabled child will achieve. 
A study by Capobianco and Cole {1960) states that 11 it has long 
been recognized that the level of social behavior has a positive, although 
not perfect, relationship to the mental age of the individua1. 1112 The 
11E1·ikson, Childhood and Society, p. 149. 
tional Children a~d Youth (New 
13 
study goes on to say that the rate of social growth will follow the rate 
of intellectual growth more closely than his rate of chronological growth. 13 
Gunzburg says that "there is often no close relationship between 
mental age and social competence, at least in the early stages of social 
competence." 14 He continues that, in the long run, intelligence will pro-
vide a ceiling to possible social achievement and that no genuine sub-
normal will ever become thoroughly competent but that social attainment 
may be much higher than intelligence scores would let us expect. 
Both Hahn and Goldman point out that the life experiences and 
maturing process of the developmentally disabled child will give him some 
advantage over younger children with the same mental age. 15 
Social competence for the developmentally disabled child, as for 
the normal child, is subject to growth. How much growth will depend in 
large part on the family, peers, and other adults with whom the child 
comes into contact. Kirk states that "there are no basic traits that 
differentiate the educable mentally retarded from the average child. 1116 
It would seem reasonable then to encourage and stimulate socialization 
i11 the developmentally disabled child a·!ways allowing time for life ex-
periences. 
13~b'd .1. 1 • 
14H. Gunzburg, Social Com etence and Mental Handtca (London: 
Bailer·re, Tindall, an·d Casse 
15R. Goldman, Readiness for Religion (London: Routeledge and 
Kegan Paul, 1966), p. 34, and H. Hahn, Helping the Retarded to Know God 
(Missouri: Concordia Publishing House, 1969}, p. 29. 
16s. Kirk, Educating Exceptional Children (Boston: HQughton-Mifflin, 
1972), p. 196. 
14 
Bissonnier, a teacher for many years of developmentally disabled 
children, reminds teachers and parents "that a true social sense arrives 
. very gradually in all children, and that it appears even later in the 
deficient child. 1117 The social sense in the developmentally disabled 
child will develop sequentially, as in the social development of the 
normal child. Parents, peers, and significant others can assist the 
process by providing suitable experiences and instruction, and allowing 
time for slower maturation. 
Socialization Influences 
As a child, normal or developmentally disabled, grows and matures, 
three influences stimulate the development of social values and attitudes: 
the family, peers, and significant others. 
Family 
During the preschool years the family is the most influential 
socializing agent. Within the family primary relationships are exerienced 
and the child comes to a sense of acceptance or rejection .. The family also 
serves as the first interpreter of the community. 
No one specific member of the family, nor one specific aspect of 
family life is responsible for socializing the child. If the total char-
acter of the home environment is favorable, positive social attitudes will 
develop; if the home atmosphere is marked by conflict and rejection, un-
favorable social attitudes may be generated. 
In a study of the home life of 158 well-adjusted children Stout 
and Langdon (1950) concluded that the basis of the good adjustment cou.ld 
21. 
15 
be found in the attitudes of the parents towards their children and to the 
basic family unity growing out of them. 18 
Studies by McCandless and Marshall (1957) indicated that 
only when children have satisfactory relationships with members of 
their family can they enjoy social relationships with people outside 
the home, have healthy attitudes towar~9people and learn to function 
successfully in groups of their peers. 
Jersild points out that, on the whole, evidence of the effects of 
parental attitudes has been less clearcut in studies of normal children 
in relatively good homes than in studies of children from distinctly un-
favorable environments. When studies are made of atypical groups the 
evidence regarding the effects of home conditions is likely to be more 
emphatic. 20 
The parents serve the child and society best when they provide 
an atmosphere of love and acceptance in which the child has opportunities 
to know that he is important. The child needs the freedom to make choices 
and to experience the consequences of inappropriate choice, always conscious 
of his parents' support. 
Watson (1957) found that children from homes that allowed greater 
freedom showed 
(a) more initiative and independence; 
(b) better socialization and cooperation; 
18L. Crow, Child Development and Adjustment (New York: f1acmillan, 
1962), p. 464. 
19Hurlock, Child Development, p. 330. 
20A. Jersild, Ch·ild Psychology (New Jersey: Prentice-Hall, 1968), 
p. 162. 
16 
(c) less inner hostility, and more friendly feelings toward 
others; and 
(d) a higher level of spontaneity, originality and creativity. 21 
Peers 
The peer group is really the distinct society of the child. From 
the age of about seven years on, group pressures are more important than 
they were. To be accepted within one's peer group provides the child 
with a new form of security and belonging. 11 The strong influence of the 
peer group during the latter part of childhood comes partly from the child's 
desire to·be acceptable to, and accepted by, the group, and partly from the 
fact that he spends more time with the peer group."22 
Breckenridge states that ''no other group except the family itself 
is of such fundamental importance in the social development of late child-
hood as the play group. '' 23 This play group becomes the workshop in human 
relationships. It is an area in which the child learns to accept, work 
with, and cooperate with people who hold different opinions and convictions. 
It is also the peer group that defines for the child who he is by "giving 
him feedback about the kind of person he is and the kinds of behavior for 
which he wi 11 be accepted or rejected. •• 24 
21G. Hatson, "Some Personality Differences in Children Related to 
Strict or Permissive Parental Discipline," Journal of Psychology, 1957, 
44, pp. 227-249. 
22Hur1ock, Child Development, p. 227. 
23sreckenridge, Child Development (Philadelphia: W. B. Saunders, 
1950), p. 478. 
24oinkmeyer, Child Development, p. 158. 
17 
Significant Others 
The child's first model for social behavior is within the family, 
but as his life space expands he comes into contact with many others, 
adults as well as children, and those with whom he begins to identify, 
become significant others for him. Depending on the child's range of 
activities the significant others may be a parent, parent substitute, 
teacher, neighbor, older child, or the local fireman. 
Through the child's contacts with others by whom he is approved 
and accepted, he comes to identify and learn a variety of social roles. 
Much of his time is centered upon gaining their approval and acceptance. 
As the child matures he may tend to identify with and imitate these sig-
nificant others thus modifying the influence of the family. 25 
Socialization and A Sense of Community 
At what point in the process of social development a sense of 
solidarity and community with others can be realized by the developmentally 
disabled child is not easily identified. As with all other areas of 
socialization much depends upon the life experiences of the child. Duska 
maintains that, 11 it would seem that the solidarity of mankind is a fairly 
obscure notion for children to grasp while they are still growing tnto an 
understanding of solidarity in their own family unit.'• 26 
The child needs to be moving beyond egocentric achievement in 
peer relations and believe that satisfaction experienced by others in 
25A Jersild, Child Psychology, p. 166. 
26 R. Duska, Moral _Development (New York: Paulist Press, 1975}, 
p. 31. 
18 
his group are as significant to him as his own. This requires more than 
just the level of socialization reached in the juvenile era since belonging 
to a group can be motivated by egocentricity as easily as by sociocentricity. 
Bissonnier points out: "This absence of a true community sense can 
be very well noticed in a child who has a powerful gregarious sense and a 
deep instinctive need to belong passively and in a very egocentric and 
and selfish fashion to a group."27 
A certain readiness level of social awareness is required for an 
understanding of community. It calls for the ability to put oneself in 
another's place) and to see one's own destiny bound with that of all 
others. 
Preparation for such living can begin when the child is very 
young as he witnesses love and acceptance around him and for him, and as 
he is guided by his parents and teachers to an awareness of others' needs 
and feelings. 
Limited though their contacts may be) retarded persons have need to 
learn how to live in the spirit of God in their relationships. As 
is true for all of us, this is 1 earned primarily through actua 1 ex-
periences With others who live "in the spirit of God" in their re-
lationships. Some learning is by imitation when "the Word becomes 
flesh" for them and they are furnished with an example of good re-
lationships. In addition the teacher's responsibility is to lead 
them in so far as they are able to23eflect upon) evaluate, and choose 
ways of relating to other persons. 
Moral Oevelooment 
In preparing developmentally disabled children for the sacrament of 
reconciliation consideration must be given to their level ofmoral development. 
27Bissonnier, Catechetical Pedaqogy, p. 21. 
28L. Bogardus, Christian Education for the Nenta1l· Retarded Persons 
, (Ne~r1 York: Abingdon -Press, 1969 , p. 29. 
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It would be unfair to hold them responsible for choices for which they are 
incapable of formulating judgment. But it would be equally wrong to pre-
sume that their disability has removed all moral responsibility from their 
realm and so fail to instruct them in this important area of development. 
In its broadest sense morality is conformity to group standards of 
conduct. The concept of ethical behavior, which is more inclusive as it 
applies to human conduct generally and not just to a particular cultural 
group, is generally included in an understanding of mora1ity. 29 
Christian morality is conformity to the ethic derived from the 
two commandments given by Jesus to His followers: to love God whole-
heartedly, and to 1ove each person as oneself. 
t'loral behavior is not innate to the human person. It must be 
taught, and a child from his earliest years is molded by the environmental 
influences by which he is surrounded. His continuing interaction with 
people in his environment helps him to acquire moral sensitivity. 
t~oral development takes p'lace in two separate and distinct phases: 
(1) the development of moral behavior; and (2) the development of moral 
concepts. 
Learning to behave in a socially approved way is a long process 
which extends well into adolescence. It is one of the important develop-
mental tasks of childhood. Most children will come to distinguish right 
from wrong through direct teaching, and through identification. 
Par2nts in the early stages of development, and later, teachers, 
bear the r·esponsibil ity of direct teaching. Through the application by 
29,. . . k nur!oc ~ Child Development_, p. 543. 
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adults of intelligently administered rewards and punishments, the young 
child gains some understanding of the difference between good and bad 
.behavior. 30 
A study by Eysenck (1960) indicated that when praise, social 
approval, and reward are associated with socially desirable behavior, 
ethical conduct is learned more quickly than it otherwise would be. 31 
Learning socially acceptable behavior is a process governed by 
the same laws as all other forms of learning. The child must first 
learn to make correct specific responses in specific situations. If 
the standards learned at horne, at schoo·l, and in the play group all 
agree, it will be easy for the child to see the similarity and) in time, 
to develop abstract concepts of right and wrong. If they differ from 
situation to situation the child will be confused and unable to make a 
transfer of learning. 32 
As the child matures, moral training should involve teaching the 
child to look for common features in apparently different situations. 
In identification the child begins to model his behavior after the 
behavior of another. Identification may accompany learning through 
direct teaching. This is most effective as the child learns to do as the 
adult says as well as what the adult does. 33 
3°F. Buckley, I Confess (Notre Dame: Ave Maria Press, 1972), p. 64. 
31Hurlock, Child Development, p. 549. 
32Jersi1d, Child Psychology) p. 412. 
33s. Stoke, "An Enquiry into the Concept of Identification," in H. E. 
Martin and C. B. Stendler (eds.) Readings in Child Psychology (New York: 
Harcourt-Brace, 1954), pp. 227-239. 
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The limited understanding of the child makes it difficult for him 
to know why he is expected to do things if the teaching is through disci-
. pline without identification. 
As a source of learning, identification becomes more important as 
the child grows older and begins to rebel against the discipline of home 
and school. Having someone with whom he can identify during this period 
of alienation provides the firm hold necessary to the development of 
wholesome moral behavior~ 34 
The second phase of moral development consists of learning and 
internalizing the principles of right and wrong. The learning is rela-
tively simple if the child has good discipline and a good model with whom 
to identify. Internalizing the concepts is more difficult because he is 
expected to assume the responsibility for his actions rather than relying 
on others. 
The child who does what is right because he is subject to the 
laws of others has been characterized by Piaget as heteronomous. Once 
the chi 1 d has i nteri ori zed the mora 1 concepts he enters a stage ca 11 ed 
autonomy and becomes responsible for his own behavior based on a sense 
of justice, and taking into account subjective motives and circumstances. 35 
Four important developments identified by Piaget that mark a 
change from what is generally regarded as less mature to more mature con-
duct are the following: 
34Hurlock, Child Development, p. 549. 
35suckley, I Confess, p. 49 .. 
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(1) A shift from morals based on specific rules to more general con-
ceptions of what is right and wrong. 
(2) A shift from moral conduct that is primarily a response to ex-
ternal demands toward a moral code that is based on internal 
standards which the child has adopted as his own. 
(3) An increased ability to perceive rules of the game as rules 
based on mutual respect and mutual consent rather than on 
arbitrary edicts. 
(4) An increased ability and willingness, in judging the acts of 
others, to take account of the circumstances in which these 
acts occur and of the motives and intentions underlying th3~· 
instead of judging them according to inflexible standards. 
Kohlberg detected six stages in the process of developing a mature 
moral judgment. Like Piaget the stages are sequential and no stage can 
b9 skipped over. It is possible to fixate at one stage, however. and 
n'2ver move beyond it. The direction of growth is to make external codes 




Fear of punishment 




Desire of social approval 




Repsect for the rights of others 
A~prec~'tion of abstract principles of justice and 
v1rtue 
In his studies Kohlberg found that chronological age correlates 
highly with moral internalization whereas the correlation with I.Q. is 
low indicating that high intelligence alone cannot overcome the develop-
men~al obstacle. 38 
36Jersild, Child Psychol£9~, p. 402. 
37euckley, I Confess, p. 52. 
38Tb"d 
.l. 1 • 
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The level of moral development possible in the developmentally 
disabled child must take into account the child's entire history and not 
focus merely on his disability. 
Kinsella, in reviewing a study by VanderVeldt and Odenwald con-
eludes: 
We can say that the moral responsibility of the educable mentally 
retarded is diminished but by no means absent. Assessing or deter-
mining the degree of responsibility is obviously facilitated by a 
knowledge of the degree of mental retardation; the nature of the 
environment; and opportunities for acquisition of moral principles; 
~he immediate3~ressure and levels of emotional maturity existing 
1n each case. 
Bissonnier insists that to treat the developmentally disabled 
child as responsible and eventually as "a being susceptible of a certain 
culpability" is to honor him. 
To consider the mentally deficient as relatively responsible is not 
the same thing as treating him unjustly or severely. It is just as 
true that his responsibility and, consequently h·is culpability are 
diminished and, equally, that his moral jud~Bent is not so sure, 
enlightened and mature as ours normally is. 
In bringing the developmentally disabled child to a higher sense 
of responsibility and, if possible, of culpability, Bissonnier insists 
that we would do an injustice if, at the same time, we did not introduce 
him to the love and pardon of God. 41 
Community and the New Rite of Penance 
The primary purpose of the sacraments is community in Christ--the 
same purpose which Christian morality has. "Because the bread is one, we, 
39N. K·inse11a, Moral Orientation of the fvlentally Retarded (New Bruns-
vJick: St. Thomas University Press, 1967), p. 69. 
40Bissonnier, Catechetical Pedagogy, p. 71. 
41 Ibid. 
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the many who all partake of that bread, forrn one body.'' (1 Corinthians 10:17) 
That is what the Eucharist proclaims. Sin breaks down that community, ali-
enating the members one from the other. Reconciling persons in the Body of 
Christ is what the Sacrament of Penance proclaims. Eucharist and Penance 
are vital to Christian moral life. 
The New Rite of Penance, which became effective on Ash Wednesday, 
1977, places special stress on the idea of cGmmunity, for sin and forgive-
ness both exist only in relationships. 
As citizens of the world we live in an environment of both sin and 
grace. Through Baptism we take on the commitment to be a saving 
environment in the Church and for society. \1hatever we do for good 
or evil cont4~butes to the type of environ~ent in which other people 
are to live. 
Communal penance services are expressions that help us to rea"lize 
the social dimension of sin, and the deep mystery that our salvation in 
Christ comes to us as members of each other. ''In all of its forms the 
New Rite of Penance is primarily meant to be an expression of reconcili-
ation, of being hugged by God and the Christian community in a personal 
encounter. 1143 
The basic human experience on which the sacrament is built is the 
interpersonal action of pardoning and ~sking pardon. This is the point 
where formation of children for the sacrament can begin. "The sacrament 
of Penance functions as a clear and ecclesial expression of what is meant 
to be the ordinary graced experiences of daily living.A4 
42oirectives on the New Rite of Penance, compiled by Liturgical Com-
miss·ions of the State of Wisconsin, distributed through Chancery Offices of 
the State of Wisconsin, 1976, p. A-18. 




In the present chapter, the related literature was surveyed under 
the following topics: stages of social development, social development 
as related to mental age, socialization influences, socialization and a 
sense of community, moral development, and community in the New Rite of 
Penance. 
The literature reveals that the socialization of developmentally 
disabled children is sequential and subject to growth, and that social 
attainment may be higher than intelligence scores would let us expect. 
It further reveals that developmentally disabled children can be led 
to reflect upon, evaluate and choose ways of relating to other persons, 
and that while the developmenta11y disabled child's moral responsibility 
is diminished, it is not absent. Finally, the New Rite of Penance was 




The New Rite of Penance with its emphasis on community and 
reconciliation became effective on Ash Wednesday, 1977. For the New Rite 
to be meaningful it must be approached from within the context of com-
munity which calls for an understanding of the social consequences of our 
actions as well as the Gospel imperative to seek and to give forgiveness. 
As a vital part of the Christian community the developmentally 
disabled child can be brought to a deeper integration within the sacra-
mental life of the Church as he comes to realize his solidarity with the 
\'/hole community--a solidarity which is weakened by selfishness and renewed 
by reconciliation. This realization demands a level of social awareness 
that comes through both the maturing process and life experiences of the 
developmentally disabled person. 
Bissonnier states 
that a true social sense arrives very gradually in all children, and 
that it appears even later in the deficient child. We can thus not 
require of him certain attitudes in his relations \'lith other! that 
we would expect to find in the normal child or in the adult. 
He goes on to add that it is difficult to say or foresee to what extent 
the deficient child can grasp the meaning of integration into those 
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larger communities of the parish, the diocese, the Church, and the whole 
Communion of Saints. 2 
The purpose of this study was to investigate the growth in an 
understanding of community through catechesis and celebration of Reconcili-
ation on both a penance readiness and a penance preparation level. 
Population 
The students participating in this study were students from St. 
Coletta School, a residential school for developmentally disabled children 
in Jefferson, Wisconsin. 
Thirty students were chosen for the study on the basis of their 
mental age in relationship to their chronological age. This relationship 
was considered to be a relevant factor in the study since the level of 
socialization in the developmentally disabled child depends upon the 
mental age of the child3 as well as on his life experiences. 4 Thus a 
child with a mental age of 4-10 and a chronological age of 9-0 can be 
expected to have a higher level of social awareness than his mental age 
alone may indicate. It was intended therefore to have three distinct 
levels with as much homogeneity in both mental age and chronological age 
as possible within each group. 
The study included 30 students separated into three groups: 
(1) 10 students with mental ages between 4-10 and 7-0 and chronological 
ages between 10-10 and 12-10; {2) 10 students with mental ages between 
8-2 and 10-4 and chronological ages between 13-2 and 15-11; and (3) 10 
2Ibid. 
3William Cruickshank~ psychology of Exceptiona1 Children ard Youth 
(New Jersey: Prentice-Hall, Inc.), p. 516. 
t: 
1Ronald Goldman, Readiness for Religion (London: Routledge and Kegan 
" 1 10~~) 34 hlU ' ..... oo ' p. . 
28 
students with mental ages between 11-0 and 13-3, and chronological ages 
between 16-11 and 18-10. The mean mental ages were 70 months (5-10), 111 
months (9-3), and 145 months (12-1) respectively. The mean chronological 
ages were 142 months (11-10), 176 months (14-8), and 212 months (17-8) 
respectively. 
Because the study dealt with preparation for and celebration of 
the Sacrament of Reconciliation, all 30 students were Catholic. The stu-
dents with mental ages between 4-10 and 7-0 were considered as at the 
penance readiness level for instruction, and the other two groups were 
considered as at the penance preparation level. 
Design 
The study consisted of 10, 30-minute sessions per group. Two 
sets of lesson plans, contained in Appendix C, were designed: one for 
use with the penance readiness level and one for use with the penance 
preparation level. The concepts and objectives were the same for both 
levels but the presentation and materials differed. 
Ten concepts reflecting sequential growth in community and recon-
ciliation were developed. Beginning with self-awareness the concepts 
progressed through awareness of others, awareness of the social consequences 
of words and actions, the need to both seek and give forgiveness, the need 
for community as a group who seeks to share and care, to understand ar.d 
forgive one another, and reconciliation as a means to deepen our co~nunity 
with one another and with God. 
Each of the 20 lesson plans presents these concepts in behavioral 
objectives that describe student rather than teacher behavior. 
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They indicate what a student should do as a result of instruction that 
a teacher could see, hear, taste or feel to demonstrate that the con-
cept v1as understood. A criterion of "how much is enough?" or "how 
good is good enough?" was also included, as well as a sgecification of 
under which conditions this behavior was to take place. 
Activities for readiness and motivation were included for each 
lesson. This was a means for reinforcing the previous day's lesson, and 
of leading the child to an understanding of how each new lesson built on 
the earlier one. It was also an effort to focus the students' attention 
and enthusiasm on the new lesson. 
The presentation in the lesson plans was done in script form to 
minimize differences in the three presentations. 
An activity or set of questions for evaluation of the understanding 
of the concept follows each presentation. These evaluations are based on 
the behavioral objectives stated for each lesson. 
A homework assignment was given for each of the lessons. Each 
student was given a homework booklet, and the homework assignment was 
glued into the booklet at the close of each lesson. 
The classes took place outside of the regular classroom in a room 
set up in a communal prayer setting. Chairs were arranged around a small 
table on which the Bible was displayed. The room was decorated progres-
sively with the materials and art activities of the lessons for reinforce-
ment. Each lesson began with the song "Reach Out'' as thematic to the 
lessons and concluded with spontaneous or silent prayer. 
The day following the final class a Reconciliation Service was 
celebrated ·in Chapel vJith emphasis on the communal aspects of sin and for-
g-i veness. 
5Sister Sheila Haskett, Director's Handbook for Journey \vith Jesus 
(Milwaukee: Cardinal Stritch College, 1977}, p. 22. 
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Prior to the t\'/O \'leeks of instruction a scale for rating social 
behavior (See Appendix A) was completed by the homeroom teachers and chief 
child care workers in an effort to establish level of socialization for 
each student participating in the study. Each of the subjects was also 
interviewed by the writer. The purpose of the interview was to further 
ascertain the level of social awareness and to administer a pre-test to 
determine the level of understanding of the concepts and terms--community 
and reconciliation. At the conclusion of the 10 days of instruction the 
subjects were given the same test to determine new insights gained through 
instruction. (Pre-test appears in Appendix B.) 
Evaluation 
The method for evaluating the lessons was by comparison of pre-
test and post-test results as well as assessment of evaluation activities 
for each iesson. In addition to this the writer kept record of spontaneous 
discussion and insights which indicated a deepening, or lack, of under-
standing of the concepts being taught. 
Summary 
This study was concerned with deepening a sense of community in 
developmentally disabled children through preparation for and celebration 
of the New Rite of Penance. 
The present chapter describes the purpose of this study, the 
population involved in the study, the design of the lessons, and the r'lethod 
for evaluation. 
CHAPTER IV 
INTERPRETATION OF DATA 
The purpose of this project was to investigate growth in a sense 
of community in developmentally disabled children through catechesis and 
celebration of reconciliation. The students were divided into three 
groups according to mental age and chronological age: (1} 10 students 
with a mean mental age of 5-10 and a mean chronological age of 11-10; 
(2) 10 students with a mean me-ntal age of 9-3 and mean chronological 
age of 14-8; and (3) 10 students with a mean mental age of 12-1 and a 
mean chronological age of 17-8. The study investigated levels of social-
ization and effects of teaching on an understanding of the concept of 
community. 
Pertinent data were obtained through a social behavior scale 
completed by the chief child care worker and homeroom teacher for each 
student; by comparison of pre-test and post-test understanding of the 
concept of community; and by evaluation of student response to each 
lesson. 
Social Behavior Scale 
An instrument for measuring social behavior based on the Vineland 
Social Maturity Scale1 and the American Association on Mental Deficiency 
1E. Doll, 11 A Genetic Scale of Socia1 ~1aturity, 11 American Journal of 
Orthopsychiatry, 5 (April, 1935), pp. 180-188. 
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scale of adaptive behavior levels2 was completed for each student by his/her 
homeroom teacher and chief child care worker. The instrument measured coopera-
. tion, consideration for others, selfishness, interaction with others, partici-
pation in group activities, and social acceptance. Table 1 which follows 
gives the average rating for each group on each item of the scale as rated 
by the teachers and child care workers. Four indicates that the behavior 
occurs frequently; 3 that the behavior occurs occasionally; 2 that the be-






A COMPARISON OF SOCIAL BEHAVIOR RATINGS 
ACCORDING TO TEACHERS AND 
CHILD CARE WORKERS 
Tch. c.c.w. Tch. c.c.w .. 
1. 2.9 2.9 3.0 3.2 
2. 3.6 3.5 3.2 3.1 
1. 2.9 2.4 2.8 2.7 
2. 2.7 2.2 2.8 2.6 
3. 2.5 2.2 2.5 2,6 
4. 2.8 2.5 2.8 2.7 
1. I 2.7 2.5 1.8 2.1 . I 
2. I 2.5 2.9 2.2 2.5 
I 3. 3.0 3.0 2.7 2.6 
4. 
I 


















2H. Grossman (ed.), t•1anua1 on Terminologyand Classification in ~1ental 
Retardation (Baltimore: Garamonde/Pridemark Press, 1973, pp. 25-33. 
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Of the 30 items measuring social behavior the teachers rated the 
students higher than the child care workers 22 times. It is the writer's 
opinion that this is due to the higher structure, lower population, and 
more homogeneous grouping that is found in the classroom. Cooperation 
v1as consistently high for all three groups and ability to show considera-
tion for others was low. Group I had the highest ratings in selfishness 
which is consistent with social development expected at their mental age. 
In subjecting the data gathered from this comparison to statistical 
analysis the difference between the teacher and child care worker ratings 





STATISTICAL RESULTS OF COMPARISON 
BETWEEN TEACHER RATINGS AND 
CHILD CARE WORKER RATINGS 
Group Mean Di ff. S. E. D 
Teacher 25.5 
Child Care .8 .43 
Worker 24.7 
Teacher 27.8 
Child Care . 7 .214 
l~orker 27.1 ! 
Teacher 29.4 
Child Care . 5 .43 




.98 I n.s. 
1.16 n.s. 
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Table 3 indicates the level of interaction with others of each stu-
dent in the study. The number of students in each group who have reached 
the particular level of social interaction is indicated by the teachers 
for classroom behavior and by the child care workers for behavior in the 
department. 
TABLE 3 
COMPARISON OF SOCIAL INTERACTION RATINGS 
BY TEACHERS AND CHILD CARE WORKERS 
Tch. c.c.w. Tch. c.c.w. 
Interaction with 1. 6 4 4 4 
others 2. 0 2 6 5 
3. 3 2 0 0 
4. 1 2 0 1 
Participation in 1. 3 2 0 l 1 
group activities 2. 2 2 4 4 
3., 4 3 6 5 
4. 1 3 0 0 
Social 1. 0 0 0 I 0 
acceptance 2. 1 3 3 2 
3. 4 5 6 2 
" 3 1 1 5 't. 
5. 2 1 0 1 
















Group I had the highest population who were rated as having little or 
no interaction with others, and Group III had low ratings for participation 
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in group activities in the department. As in the social behavior ratings 
these ratings follow closely the social development characteristic of the 
ages represented in these levels. 
Pre-test 
The purpose of the pre-test was to assess the child's understanding 
of community through a set of questions investigating understanding of 
self-worth, ability to empathize, awareness of theeffects of his actions 
on others, and reconciliation. The testing was done individually by the 
writer and the responses were taped and transcribed later. 
The questions were as follows: 
Self-worth: 
Ability to empathize: 
Effects of actions on 
others: 
Reconciliation: 
1. Are you special? 
2. What is special about you? 
3a. What makes you happy? 
b. How can you tell when someone else 
is happy? 
c. What makes someone else happy? 
4a. What makes you sad? 
b. How can you tell when someone else 
is sad? 
c. What makes someone else sad? 
5. If you are good in school/department 
does that make others happy? Who? 
6. If you are bad in school/department 
does that make others sad? Who? 
7. What can you say to show someone you 
are sorry? 
8. What can you do to show someone you 
are sorry? 
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As a result of the responses obtained from the pre-test, two sets 
of lesson plans, with sequenced concepts and behavioral objectives, were 
designed at the penance readiness level for Group I and at the penance 
preparation level for Groups II and III. 
Post-test 
The purpose of the post-test was to determine if the level of 
understanding of the concept of "community" had been affected by a series 
of 10 lessons designed to teach that the students belonged to a group of 
people who like or love each other, and who try to share, understand, and 
forgive one another. 
Each child was re-tested at the conclusion of the 10 sessions of 
instruction and the celebration of reconciliation. The same set of questions 
used in the pre-test was employed in the post-test. 
Comparison of Pre-test and Post-test Data 
An examination of the responses in the four areas of understanding 
of community in each of the groups follows: 
Self-worth: 1. Are you special? 
2. What is special about you? 
In Groups I and III there was an emphatic ''yes" to being special. 
Group II was more hesitant. This became the pattern of response for 
Group II throughout the pre-testing. The,secand part of the questions re-
c,ai ved few comments except from Group I I I. In the post-test a 11 three 
groups \vere very confident in detailing what made each of them special. 
Some of the responses were: 
Group I: "I do things for others," 
11 The way I l oak. '' 
1. 
Group II: 
Group I II: 
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"I 1 ike this school.'' 
~~~1y mom and dad think I'm speci·al." 
"I'm pretty." 
11 I 1m a special friend to people." 
"My actions are specia1. 11 
"Just being me. 11 
"Everything about me. Even how many hairs are on my 
head. 11 
11 The way I am. The things I do." 
"God made me and there is nobody like me." 
"I have talents to work with little kids." 
11 Because I know God loves me." 
f·igure 1 contains the comparison of responses according to group. 
Figure 1 
COMPARISON OF RESPONSES TO 
QUESTION ONE AND TWO 










Key: - Group I 
Group II 
Group II I 
A = Pre-test 
B = Post-test !liiJI 
FZ2I 
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What makes you happy? 
How can you tell when someone else 
is happy? 
What makes someone else happy? 
What makes you sad? 
How can you tell when someone else 
is sad? 
c. What makes someone else sad? 
All of the subjects were able to express something that made them 
happy and something that made them sad. Only 30% of Group I were able to 
respond to questions, "How can you tell when someone else is happy?" and 
"How can you tell when someone else is sad?" in the pre ... test. Eighty 
percent of Group II responded satisfactorily to part 4b-.-''How can you tell 
when someone is sad?" but only 50% responded to "How can you tell when 
someone else is happy? 11 In the same group 40% could express something 
that made another sad, and only 10% replied to what makes someone happy. 
Group III was able to respond to parts b and c under happy, 90% could 
verbalize a sign by which they could identify sadness in another, and 70% 
could express something that would make another sad. 
In the post-test, Group I showed little change in response except 
in expressing what makes another happy. Group II show€d a marked improve-
ment. Group III had 100% response in the post-test. 
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Key: .. Group I A = Pre-test 
fiE! . Group II B = Post-test 
f//l Group III 
3b. How can you tell when someone else is happy? 
·3c. ~/hat makes someone else happy? 
4b. How can you tell when someone else is sad? 
4r· ~. What makes someone else sad? 
Effects of actions on 
others: 
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Sa. If you are good in school/depart-
ment, does that make others happy? 
Who? 
6a. If you are bad in school/depart-
ment, does that make others sad? 
Who? 
Most of the subjects responded in the affirmative to the question, 
11 If you are good in school/department, does that make others happy?" Fewer 
considered their bad behavior as making others sad. In response to "who 11 
was made happy or sad, all answered 11 the teacher and the group parent''. 
Figure 3 shows the comparison of pre-test and post-test responses 
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The post-test response to the question of who is made happy or sad 
was much broader than the pre-test responses which were all limited to 
authority figures. Some of the responses were as follows: 
Group I: "Teachers and kids.'' 
"Other people and me. 11 
"Troy and everybody." 
Group II: "Everybody around me." 
"The people I like." 
"People who care about me.u 
Group III: "Everybody here." 
"People who care." 
"My family. 11 
Reconciliation: 7. What can you say to show someone you 
are sorry? 
8. What can you do to show someone you 
are sorry? 
In response to question seven, 77% of the students were able to 
verbalize an apology in the pre-test and all were able to do so in the 
post-test. Students were puzzled by question eight and after some thought 
responded with the same answer as given for question seven. 
Figure 4 indicates the comparison of responses to the questions on 
reconciliation. 
Responses to "What can you do to show someone _you are sorry?" as 
given in the post-test are as follows: 
Group I: "~Ia 1 k together." 
"Hug them." 













Group II: "Help them.•• 
"Treat them the \'lay you want to be treated. 11 
11 Give them a sign of peace." 
Group II I: 11 Ta lk it over. •• 
A B A .. Group 
m Group 
!S5J Group 
11 Do something to make them happy. 11 
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Figure 5 compares the percent of relevant response for each group 
on the pre-test and on the post-test. 
In statistical evaluation of the pre-test and post-test comparison a 
significant difference was found following the two-week period if instruction 























COMPARISON OF PRE-TEST AND 
POST-TEST RESPONSES 










DIFFERENCE BETWEEN PRE-TEST 
AND POST-TEST RESULTS 
Mean Diff. 














3.14 p <. • 01 
7.3 p <. • 055 
2.37 p <. • 05 
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Behavioral Objectives 
A second way of assessing the results of the project is to consider 
the success with which the behavioral objectives for the lessons were ac-
complished. Figure 6 shows the percent of behavioral objectives successfully 












BEHAVIORAL OBJECTIVES ACCOMPLISHED 
Group I Group II Group III 
The penance readiness level met with the greatest difficulty in 
achieving the behavioral objectives. It is the writer's opinion that this 
difficulty was due to language limitation and lack of social experience in 
the younger subjects in this group. 
Anecdotal Reporting 
Much of the growth in understanding of the concept of community that 
the writer observed in the classes does not yield to charts or percentages, 
and yet is, perhaps, the more valid indication of growth in understanding. 
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Some of the insights which the students shared with one another and with 
the writer follow: 
One of the younger children came to class crying. Another child 
went over and put his arm around him, and the entire group became at-
tentive to them. 
11 Are you crying because you want your mom and dad, David? 11 
"Yes." 
11 Don't cry. You will go home soon. And we all love you." 
After class Joe came and asked, 11 00 you think what I said made 
David happy? It made me happy." 
After describing community as a family who love and share with one 
another and who really care about each other, Donna said, "I know a 
community." And she proceeded to name every person in her department. 
Another child val unteered that "a community is when everyone sits 
on their mats in chapel. 11 * 
One boy who has trouble getting along with another child in the 
department responded with that boy's name to every example given in 
forgiveness. · 
As an activity for the second lesson, "Other people are special, 
too 11 the students were to think of something good about each person 
in their group and write it on the silhouette of that person prepared 
at an earlier class. The students were enthusiastic in their under-
taking of this activity. Some came back at lunch hour to write more 
comments on each other's picture. "It's fun to think of good things 
about other people," one student volunteered. 
Another boy who had been having trouble getting along with a staff 
member decided to write a letter thanking her for all the things that 
she had done for him. "You knov1, Sister," he explained, 11 a1l the things 
she does are for my good. I ought to say thanks." 
1·1any of the older students vJOuld relate the lesson to immediate 
s'itu1tions in their own department. "One of the girls in our depart-
ment is always alone. She doesn't have any friends. Last night I in-
vited her to listen to records with me. That's like helping someone 
in need. n 
As the sessions progressed, Groups II and III became noticeably 
more comfortable in sharing with one another and not just \lith the teacher. 
Group I continued to filter crnnments, though these were few, through the 
teacher. 
*The e1ementary childr-en celebrate liturgy as a group one day a week. 
For this celebration they sit in the sanctuary around the altar on small mats. 
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The communal reconciliation service \1/hi ch concluded the project 
was celebrated with enthusiasm and a sense of confidence as the students 
shared with the priest-celebrant ideas on community and reconciliation, 
exemplified in the story of the prodigal son. 
Summary 
The present chapter investigated the social behavior of the three 
groups in this study. Ratings for each group tended to follow the normal 
developmental curve for social behavior and group interaction with Group I 
rating low and Group III rating high. Generally the students 1 level of 
social behavior was rated higher by the teachers than by the child care 
vtorkers though this was not found to be a significant difference, 
Comparison of pre-test and post-test data reveal a significant 
difference for all three groups following the two-week period of instruc-
tion and celebration. 
Groups II and III were successful in achieving the behavioral 
objectives for each lesson. Group I had less success. The writer feels 
that this was due to limited language and lack of social experience. 
The chapter concluded with anecdotal reports as indicative of a 
growth in understanding of the concept of community .. 
CHAPTER V 
SUMMARY AND IMPLfCATIONS 
Problem 
The purpose of the present study was to investigate the growth in 
a sense of community in developmentally disabled children through cate-
chesis and celebration of a communal reconciliation service. The study 
also investigated levels of socialization and the effects of instruction 
on the understanding of community in each of the three groups. Results 
would be determined by comparing pre- and post-test responses in each of 
the three groups, as well as by assessment of evaluation activities for 
each of the lessons. 
Pooulation_ 
The 30 children involved in the study were enrolled at St. Coletta 
School, a private residential facility, in Jefferson, ~~isconsin. The stu-
dents \'lere chosen on the basis of thei.r mental ages in relationship to 
their chronological ages and were divided into thr~e groups: (11 10 stu-
dents with a mean mental age of 5-10 and a mean chronological age of 11-10; 
(2) 10 students with a mean mental age cf 9-3 and a mean chronological age 
of 14-8; and (3) 10 students with a mean mental age of 12-1 and a mean 
chronologicai age of 17-8 
Group I was considered at a penance readin2ss level for instruction 
and Grou~s II and III were considered at a penance preparation level. 
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Two sets of 1 esson plans with the same concepts and behaviora 1 
objectives, but with different presentations and materials, were developed 
for the t\-10 levels. The students received 10, 30-minute periods of in-
struction. They were pre-tested and post-tested on theconcepts taught. 
Each of the subjects was also rated by his/her homeroom teacher and 
chief child care worker on a scale measuring level of social behavior and 
interaction with others before the instructions began. 
Treatment of Data 
Data for the study were collected by administering a pre-test and 
post-test to each child in four areas determined by the writer for instruc-
tion on community and reconciliation: self-worth; ability to empathize; 
effects of actions on others; giving and seeking forgiveness. 
Levels of social'ization were determined by a scale of social behavior 
completed for each student by his/her homeroom teacher and chief child care 
worker. 
Results of pre- and post-test comparison indicated significant 
differences in the understanding of the concept of community following in-
struction. Group II made the greatest increase from 5.0 correct responses 
to 9.4 following instruction. Group III with the highest level of under-
standing as determin9d by the pre-test reached 10.0 response. How much 
more this group may have been challenged in their understanding was not 
deter·mined because of the controlled limits of the testing instrument. 
Assessment of evaluation activities showed groups II and III with a 
100% level of success and Group I with 70% success in achieving the behavioral 
objectives for each lesson. 
49 
Anecdotal recording indicated that all the groups were able to relate 
the concepts taught in class to their own life experiences. This was less 
common in Group I except through questioning, but Groups II and III were 
very free in expressing personal examples that illustrated the concepts being 
taught. 
Implications 
This study was undertaken to determine vthether or not the develop-
mentally disabled child could understand the concept of community and thereby 
be led to understand sin and forgiveness as relational in preparation for 
the celebration of reconciliation. 
The children participating in this study experience daily a different 
sort of community than would children living in their own homes. Even so 
it was interesting to see the normal progression of stages of social develop-
ment manifested in the social behavior scale. 
G}·oup I (mean mental age, 5-10) was still very ego-centric and 
heteronomous in their responses throughout the testing and periods of in-
struction. This group, dealt with at a penance readiness level, needed 
more time for reinforcement activities than the 10 sessions of instruction 
allovmd. While many in this group responded well in class the carry-
over of some of the concepts to the next day was peer. The group did make 
gains in their idea of community as noted in the 1. 8 increase in the pre-
post-test comparison of results. Some of the anecdotes recorded also indi-
cate that learning was being facilitated through instr~ction. No effort was 
made to measure long-term retention. It is the writer's opinion that at 
this level of penance readiness children should be introduced to the concept 
of cor:rnunity even though sociall_'/ ·they have exper·ienced 1 ittle of interpersonal 
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relationships. It is not enough to simply wait passively for readiness to 
occur, but rather the child should be provided with experiences and explana-
tions that will match his level of social maturation and lead him beyond 
it. To do this requires a more comprehensive curriculum of instruction and 
reinforcement than was possible within the limitations of this study. 
The results of the study indicate that Group II made the greatest 
gains following instruction. In the pre-testing this group was generally 
the most hesitant in their responses and expressed the lowest self-image. 
Social behavior ratings by teachers and chtld care workers identified this 
group as the least selfish and the most gregarious of the three groups in 
interacting with their peers. The writer found Group II to be enthusiastic 
in the study and anxious to share outside of class the concepts being 
taught. This age level seems to be the best time to intensify instruction 
on community. Interpersonal relationships are becoming more important in 
their life experiences and they more readily identify Hith others. 
Group III entered the project with a high level of understanding 
of the concepts being presented as evidenced by the high pre-test responses. 
The social behavior scale indicated that this group was low in participation 
in group activities and high in selfishness. The rating is very much in 
keeping with ~Jihat can be expected in the nor-mal so:ial development of the 
adolescent. It is the opinion of the writer that the instruction served 
to reinforce what the students had already been taught and allowed an op-
rortunity for them to relate some of the concepts to their present realm 
of exreri :::nee. 
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Suqgestions 
Because of the limitations set on this study by the use of children 
immersed in a religious environment and in community living reflected in 
the daily sharing and concern at St. Coletta School, it would be of value 
to apply the same material to children living within their own homes or 
within a public institutional setting. 
A study of growth in community concepts which could be extended over 
a longer period of time would be valuable in investigating whether or not 
the level of social maturity of the developmentally disabled child could be 
significantly augmented through instruction and reinforcement as a team 
effort on the part of the teacher and child care workers. 
The writer feels that a comparative study of the understanding of 
community of normal children on different levels of social maturity would 
be of int(~rest to religious educators preparing children to receive the 
Sacrament of Reconciliation. It would perhaps also yield interesting data 
v1hen compared to the understanding of community in developmentally di.::;-
abled children. 
Conclusion 
The developmentally disabled child, like each of us, needs to learn 
how to 1 ive in the spirit of God--to love even as he is loved, and to forgive 
even as he is forgiven. To know love and forgiveness calls for the Word to 
be made flesh. As religious educators that is what our teaching must be--an 
incarnation. 
Community is not taught, it is lived, but in the living there are 
skills and sensitivities that need to be developed. As each member of the 
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community grows in awareness of himself and of others, he can more surely 
share his gifts and receive those of others. The developmentally disabled 
child has a capacity for both giving and receiving. We do them and our-
selves a great disservice if we do not, with open hands, accept the gifts 
they bring and offer them ours for the building up of the Body of Christ. 
"Of such is the kingdom," Jesus said of children. In preaching 
that kingdom, and in anticipating it, we must keep before the eyes of our 
heart children who model for us the virtues of the heavenly community and 
reflect back to them their own goodness. In the mutuality of such giving 
community is realized. 
APPENDIX A 
Key: 1 = Never 
2 = Seldom 
3 = Occasionally 
4 = Frequently 
SOCIAL ~1ATURITY SCALE 
Name 
Group 
Social Behavior: Please circle one number for each of the following behaviors: 
Cooperation 
1. Offers assistance to others 1 2 3 4 
2. Is willing to help if asked 1 2 3 4 
Consideration for others 
1. Shows interest in the affairs of others 1 2 3 4 
2. Takes care of others' belongings 1 . 2 3 4 
3. Directs or manages the affairs of others when asked 1 2 3 4 
4. Shows consideration for others' feelings 1 2 3 4 
Selfishness 
1. Refuses to take turns 1 2 3 4 
2. Does not share with others 1 2 3 4 
3. Gets mad if he does not get his own way 1 2 3 4 
4. Interrupts adult who is helping another person 1 2 3 4 
Check only one in each of the following categories: 
Interaction with others 
1.. Interacts \-'lith others in group games or activities --
2. Interacts ·~--rJ th others for at least a short period of time __ _ 
3. Interacts with others imitatively with little interaction --
4. Does no-c t'espond to others in a socially acceptable manner __ _ 
P0._rticipation in grou_R activities 
1. Initiates group activities----
2. Participates in group activities eagerly ___ _ 
3. Participates ·j n group ac tivi ties if encourag2d __ _ 
4. Does not participate in gr-oup activities ___ _ 
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SOCIAL MATURITY SCALE--Continued 
Social acceptance 
1. Avoided by others __ 
2. Tolerated by others __ 
3. Like by others --
4. Well-liked by others --
5. Sought by others __ 
APPENDIX B 
PRE-TEST AND POST-TEST 
Self-worth: 
Ability to empathize: 
Effects of actions on others: 
Reconciliation: 
1. Are you special? 
2. What is special about you? 
3a. What makes you happy? 
b. How can you tell when someone else 
is happy? 
c. What makes someone else happy? 
4a. What makes you sad? 
b. How can you tell when someone else 
is sad? 
c. What makes someone else sad? 
5. If you are good in school/department, 
does that make others happy? Who? 
· 6. If you are bad in school/department, 
does that make others sad? ·Who? 
7. v!hat can you say to show someone you 
are sorry? 









PENANCE READINESS LEVEL 
·Lesson 1 
I am special. 
The student shall talk to God in spontaneous prayer, 
thanking Him for a particular talent or ability that he 
possesses. 
Using a 11 television 11 (cardboard box with 'story on rollers}, 
introduce characters that will each tell something about 
himself/herself. 
My name is Susan. I have blue eyes. I can sing. (Con-
tinue with thr~e or four pictures ha~ing each introduce 
himself/herself and identifying a physical characteristic 
and talent.) 
Ask each student to identify something about himself in 
like manner. 
(Game) I am thinking of someone in this room who 
(Take cues from Readiness response or something you already 
know about the student, Let children guess and even pose 
the question.) 
~e·are each very special, aren't we? No two of us are alike. 
Jesus told us a story. He said, 11 Look at how the birds can 
fly, and look at how beautiful the flowers are. But you 
are much more special than they are. Father God loves you 










Now, let's say a prayer to Father God:thanking Him for the 
special gift He gave us. Let's say ~Thank You, Father God, 
for (blue eyes, smile, etc.) or "Thank 
You, Father God, that I can (swim~ sing, 
~~~~~~~~~--~~------------------
make people laugh, etc.). 
Tonight, before you go to bed, thank Father God fQr making 
you special. 
Cardboard "television" with characters on paper rollers, 
picture of flowers and birds. 
Luke 12:22-32 
(For use with smaller children) Song: 
I am special. I am special. 
If you look, you will see, 
Someone very special, someone very special. 
Yes, it's me. Yes, it's me. 
(The melody for this song is "Are you sleeping? 11 Source of 








ASS I GN~1ENT: 
PENANCE READINESS LEVEL 
Lesson 2 
Other people are special, too. 
The child shall identify some ability, feeling, or need 
of the other persons in the group. 
Using a feltboard build a community. Begin with the 
figure of a child, questioning, "Who does this child 
need?.. Elicit responses of: father, mother, brother, 
sister, friends; etc. Add an adult or child figure 
with each response. 
Each of these people are special for the child aren't 
Yesterday we thanked Father God for making each of us 
special. What is speci_a_l_a_b_o_u_t _____ ? (mother, 
father, teacher, friend) What special things can 
-------'d...:...o? i~hat speci a 1 thing can you do for 
? 
(Around the room are pictures of each child's profile 
made by casting a shadow on a piece of paper with a pro-
jector. Each profile has the n~mo n~ ~ rhild on ,·+ \ .....u...... .__,. \,.4 'vii I I I c... I 
Look at our pictures around the room. Think of something 
special about another person. When you know it, come and 
tell me and I shall write it on his/her picture. 
Say 11 Thank you" to someone for the special things that they 






Feltboard and figures of adults and children. Profiles 







PENANCE READINESS LEVEL 
Lesson 3 
Other people need me. 
The student shall express three ways in which he can help 
other people. 
Jesus told us a story. He said that we should always 
treat others the way we want them to treat us. 
Let's look at this picture book and I will tell you some 
stories about the people. 
Here is a picture of Barry. He wants a turn on the swings, 
but everyone keeps getting ahead of him. When John saw 
that Barry wasn't having a turn, he said, 11 Come on, Barry, 
you can have my turn ... 
Do you think that made Barry happy? 
Did John help Barry? 
~T:.::.h..:...i s;;;__i:...::s;,__:;;a-L:,.p,.:...:· c::..;t:...::u..:...r...:;;,.e_o::...f _____ (teacher). He/ she has 
so many books and papers that he/she can't open the door. 
When Mary saw that she hurried over to open the door. 
~D~o~y~o..:...u~t~h_in..:...k~M..:...a_ry~h..:...e_l~p~e_d _________ ? 
Did need Mary? 
This is a picture of (group parent, mother, 
father). He is very tired and is sick. Joe and Karen 









Do you think needed Joe and Karen? 
Did Joe and Karen help ? 
Pass out a set of pictures, one to each student, of people 
in need. The situations are like those in the student•s 
own experience. Let each student tell what he would do 
if he saw this person in need. Allow comments on one 
another•s picture. 
Help someone today who needs you even if you are not 
asked. 
Pictures of caring situations described in Presentation. 










PENANCE READINESS LEVEL 
Lesson 4 
Some people are very special in my life. I call them 
friends. 
The child shall express two different ways a person says, 
11 I am your friend. 11 
Last time we talked about a lot of other people. Today 
we will talk about special people that we call friends. 
Using a set of pictures ask, 11 Is this person being a 
friend? 11 
There are many ways to say,. 11 I am your frien<l . .- 11 Some-
times ·We can ·share our toys, or let someone have their 
turn at play before us. When we want to be with someone 
and sit with them or play a game with them that is a way 
of saying, 11 1 am your friend. 11 Sometimes someone in the 
department fee 1 s bad and cries. If I say, "What • s the_ 
matter? 11 and put my arm around their shoulder, is that a 
way of saying I am your friend? 
Call the children in pairs and let them act out or say 
something that shows that they are friends. If the child 
cannot think of a situation the teacher should provide 
one and then ask, 11 How can you be a friend? 11 
Show someone he/she is your friend in the department by 









(For use with smaller children) 
Hansel and Gretel Dance 
Friend, Oh friend, how do you do. (shake hands) 
Both my hands I give to you. (extend hands) 
Round we go, round again. (dance in circle) 
Then I'll find another friend. (exchange partners) 
(From: Mason, Agnes, God's Wonderful World. New York: 







PENANCE READINESS LEVEL 
Lesson 5 
Words can bring us together or tear us apart. 
When presented with a word card the student shall glue it 
on the mural labeled and illustrated, "Words that bring 
us together" or the mural labeled and illustrated, "Words 
that tear us apart". 
Using stick puppets and a stage dramatize words that bring 
us together or tear us apart. (You're nice, thank you, 
go away, etc.) 
Today we are going to see how words can make us feel good 
or can make us feel bad. 
Words are very important. Some words hurt us. Words 
like "go away'•. "I don 1 t like you", ••don't come in here". 
Other words make us feel good. When someone says, :J_ 
love you" or "Be my friend", or "I didn't mean to", it 
makes us feel good. 
Jesus came to tell us Father God's words. He said, 11 You 
are special. I love you. I have a surprise for you in 
heaven." (What words make you feel good? Sad? Discuss.) 
On the board we have two big pictures. I will give each 
of you a word card. Glue it on the picture that says 
11 Words that tear us apart" or on the picture that says 








Say some words that bring people together when you go to 
supper tonight. 
Two stick puppets and stage. Two large pieces of paper 
for murals. Sets of word cards: 





you go first 
Words that tear us apart 
I don't like you 
get out of here 
that's dumb 
why should I? 
James 3:43-49 
I like you 
you sing well 
good for you 
let's be friends 
etc. 
you're a sissy 







PENANCE READINESS LEVEL 
Lesson 6 
When we hurt our friend, we say 11 I 1m sorry 11 • 
The student will identify on a picture puzzle sheet at 
least three ways of saying 11 I •m sorry 11 • 
(Feltboard story) Jesus gathered His friends together 
and taught them a lesson: 11 Father God loves you and I 
love you. Father God wants you to love everyone and so do 
I. Treat everyone with love. If someone pushes you, 
don't push them back. If someone calls you names, don't 
call them names back. And when that person says 'I'm 
sorry•, say 'O.K. • and be his friend again. And if you 
have hurt somebody, when you think about it, go to that 
person and say, • I •m sorry •. 11 
Here are some pictures of people doing things with other 
people. (Pass one picture to each student.) 
Let us each look at our own picture. Think how nice it is 
when someone shares with us. 
What would happen if a quarrel started? How would you feel 
if you told the other person to go away? Would you like to 
be alone? 









Distribute puzzle sheet. Direct student to draw a circle 
around each picture that shows someone saying "I'm sorry". 
Tell your group parent three ways of saying "I •m sorry". 
Set of pictures showing people sharing. Puzzle sheet 
duplicated for each student. Pencils. 
Matthew 5:21-24 
WAYS OF SAYING 11 l 1 M SORRY ... 








PENANCE READINESS LEVEL 
Lesson 7 
My actions affect the larger group. 
Following discussion of the story of the prodigal son 
(Luke 15:11-24) the student will explain how the bad 
things the boy did made everyone at home sad, and how his 
coming home to say that he was sorry made everyone happy. 
Can you think of something that one person can do that 
makes everybody in the group (class, department, team) 
happy? (makes a point in a basketball game, has a birth-
day, makes cookies for everyone in class, etc.) 
Can you think of anything that one person can do that 
makes everybody in the group unhappy? (switching TV 
stations, being very noisy, pulling the fire alarm when 
there is no fire, etc.) 
When each one of us is good, doing the things that we are 
supposed to do, helping another, and loving the people 
around us, then we are all happy. And when one of us is 
bad, it takes away some of the happiness. 
Jesus told us a story about a boy who did something bad 
and how that made everybody feel bad. But later, he 





(Use filmstrip without sound.) Once there was a boy who 
thought it would be fun to run away from home so he 
wouldn't have to do anything he was told. But he was 
wrong. It wasn't fun at all. He was cold and hunry and 
nobody cared about him at all. Nobody even knew his name. 
How do you think his father and mother felt? 
How do you think his brothers and sisters felt? His 
friends? 
Do you think they were worried about him? 
Yes, they were all sad. They missed the boy so much. 
Finally, the boy thought, 11 1 wish I were home." So he 
decided to go back home and say, "I'm sorry that I ran 
away and made everyone so sad." The boy ran back to his 
home. When he saw his dad he said, "I'm so sorry." And 
his dad put his arm around the boy and he kissed him and 
said, "I forgive you." 
That night they all had a party because everyone was so 
happy to have the boy back home. 
Jesus told us that Father God is like the boy's father. When 
we have done something bad that makes others sad and then 








all the people we have hurt, Father God forgives us. And 
all the people are happy again because I am happY again. 
Why were the boy•s family and friends sad? Did they do 
something bad? 
Why were the boy•s family and friends happy at the end? 
Did they do something good? When I do something good, 
does that make others happy? When I do something bad, 
does that make others sad? 
Tell your group parent or teacher how your actions can 
make everybody happy or sad. 







PENANCE READINESS LEVEL 
Lesson 8 
When we love and care for one another we are a community. 
The student will describe "community 11 as a group of people 
who like or love each other. They try to share, understand 
and forgive one another. 
We all belong to a family, don't we? (Display picture) 
What is special about a family? 
We also belong to a larger family--St. Coletta's. What 
is special about the family of St. Coletta's? 
And we belong to an even larger family-~the family of God 
(the Church) . 
Why is it good to belong to a family? 
One of the best things about being in a family is that we 
always belong. Even if we hurt someone in the family, we 
still belong; we don't stop being a family member. But 
if we hurt someone we have to patch it up. As long as 
something is not as it should be, we feel unhappy. The 
family is not as together as it should be. 
When the family is as together as it should be, all the 
members, mother and father, brothers and sisters, really 
care about each other. If something good happens to one 
member of the family, the whole family is happy. If some-









family feels sad. In a family everybody really cares 
about each other. Besides the family that we were born 
into, we can be like a family with other people if we love 
them and care about them like a real family. We call 
that a 11 community". Our class can be a 11 Community 11 if we 
treat others like our family. If we are happy when some-
one in our class has good things happen to him, then our 
community is like a family. How else can our class be a 
11 community" 1 ike a family? 
How can St. Coletta•s be a community like a family? 
Could the whole world be a community? How? 
Draw a picture of a community. Tell the class about the 
community you drew. (Question, if necessary, how is your 
11 community 11 1 ike a family?) 
Do something for someone in the department that shows that 
you care for him/her. 








PENANCE READINESS LEVEL 
Lesson 9 
.. Reconciliation" means making up with each other and with 
God. 
Being presented with a situation in which he/she hurts 
someone else, the student will demonstrate how he would 
make up. 
When we love someone we want them to be with us, like a 
family (and to walk with us on our way to Father God). 
But sometimes we hurt each other and so we don•t walk 
together. We are like the boy in the story who ran away 
and was all alone. How would that make you feel--to be 
all alone, where nobody could care for you? 
The boy who ran away from home felt bad, too. He decided 
to go back home where everybody was waiting for him because 
they loved him and to make up with them. 
(Display picture of the father receiving his son back into 
his arms.) Was the father angry with the boy for running 
away? (No.) The father was not thinking about what the 
son had done wrong, he did not care about that. He just 
wanted his son to come back. And the son did come back and 
say he was sorry because he had made his family so sad. 
This is the way it is when you love someone. You don•t 









happy when they come to make up. That is how Father God 
is with us, and how we should be with each other. 
Let each student choose a card with a situation described. 
Allow the student to demonstrate how he would say that he 
was sorry. Situations: 
1. You made fun of someone who was having trouble 
doing something. 
2. You said some unkind words about another person in 
the department. 
3. You teased someone until you made him cry. 
4. You were in a bad mood and yelled at your friend 
when he asked you what the matter was. 
5. You pushed someone out of line. 
6. You would not let a certain person join you in a 
game. 
7. You disobeyed your group parent. 
8. You had a fight with your friend. 
9. You saw your friend needed help, but you didn't help. 
10. You took something that belonged to someone else. 
Show someone how you can make up. Thank Jesus for showing 
us how to forgive. 







PENANCE READINESS LEVEL 
Lesson 10 
Jesus gave us a special way of making up with God and 
with each other. 
The student will describe a Penance Service as a celebra-
tion of making up with God and with each other. 
yesterday we talked about making up. Does it make you 
happy to make up after you have had a fight with some-
body? (Yes.) Do you like it when someone is mad· at 
you? 
Do you like celebrations when everyone gets together to 
share and be friends? Did you know that Jesus gave us a 
special celebration for making upJ Would you like to know 
about it? 
In God's family (use collage from Lesson 8) we have a 
~ecial way of making up. We call it the Sacrament of 
Penance. (What do we call it?) It is a special way to 
say 11 I'm sorry" to God and to each other for hurting our 
special family, our community. 
(Use picture of prodigal son) Remember how the boy that 
ran away came back and said that he was sorry? Did the 
father forgive him? Did his family forgive him? Was 
everybody happ~hat he came back? 
If we have 









each other and v1e wi 11 promise to try harder not to hurt 
anybody. We will ask Jesus to help us to love each other 
more. And we will thank Jesus for always loving us and 
helping us to be good. 
Would you like to celebrate making up? 
This is how we will do it: 
Entrance Song: 11 Peace Time 11 
Prayer by Father 
Story of the Run-Away Boy 
Homily 




Song: 11 Reach Out 11 
What will we celebrate tomorrow? How shall we do it? 
Tonight think about how good it will be to celebrate 
making up tomorro~. Think about anything yo~ would like 










CELEBRATION OF RECONCILIATION 
"Peace Time 11 
The Lord be with you. 
And also with you. 
Let us pray. God, our Father, we have come together today 
to celebrate peace, to say 11 I 1m sorry 11 for the things that 
we have done wrong, and 11 I forgive you 11 to anyone who may 
have hurt us. We want to be Your loving children in the 
family of God. Amen. 
Now \1/e are going to hear a story that Jesus told about 
how we \'Jill be forgiven when we say, 11 I'm sorry ... This 
story comes from the Gospel of St. Luke. 
Once there was a boy who thought that it would be fun to 
run away from home so that he wouldn't have to do anything 
he was told. But he was wrong. It wasn't fun at all. 
He was cold and hungry and nobody cared about him at all. 
Nobody even knew his name. 
Finally, the boy thought, 11 I wish I were home.u So he 
decided to go back home and say, 11 I'm sorry that I ran 







CELEBRATION OF RECONCILIATION--Continued 
The boy ran back to his home. When he saw his father 
he said, "I am so sorry. 11 And his father put his arm 
around the boy and hugged him. The father said to the 
boy, "I forgive you. 11 
That night the whole family had a party because they were 
so happy that the boy had come home. 
Now I want you to think of any time that you said "no" 
to God, or did not treat others the way you want to be 
treated. Think about why you \'Jere not loving. (Pause) 
Now let us tell Jesus that we are sorry for the times that 
we did not act like loving children of God. We will answer 
\·Ji th the words, 11 Jesus, I am sorry. " 
For the times that I did not pray 
For the times that I disobeyed 
Fm· the times that I acted selfishly 
For the times that I could have helped somebody but 
didn't 
Fot· the times that I hurt somebody with my \'lords 
For the times that I did not treat others as I wanted 
to be treated 
As soon as \ve are sorry, God for·gives us. Jesus taught us 
to pray to God as our Father. Together as a family let us 
pray the Our Father. 







CELEBRATION OF RECONCILIATION--Continued 
God has forgiven us just as we have forgiven one another. 
Let us show a sign of that forgiveness by exchanging with 
each other some sign of peace. 
Let us pray. God, our Father, thank You for bringing us 
back together in Your family. Help us to love each other 
more each day. Help us to reach out in giving and sharing, 
believing and caring. Help us to be Your very dear child-
ren. Amen. 
Let us go in peace and joy to love and to serve God. 
"Reach Out 11 
At the conclusion of the Celebration of Reconciliation each child was given 






PENANCE PREPARATION LEVEL 
Lesson 1 
I am special. 
The student shall talk to God in spontaneous prayer, 
thanking Him for a particular talent or ability that 
he possesses. 
Each one of us is very different from one another. We 
are each a different height, some tall, some short. Some 
can sing very well and others can enjoy good music. Some 
have curly hair, some straight. However, we are the way 
God made us and we must each become the best "me 11 that 
each of us can. For in all this world there is only one 
"me" and only one 11.)!0U 11 and we are each very importan1~_. 
Each of us is so special that if a detective looked at a 
set of fingerorints, he could tell exactly whose they are. 
Jesus tells us that we are so important that even the 
hairs on our head are all counted. 
(Luke 12:4-7, 22-31) Jesus said to His friends, 11 Never 
be afraid for you are very special to God. In fact, every 
hair on your head is counted. So don't \IJOrry about any-
thing. God cares about you." 
He went on to say, (Display picture) "Look at the birds of 










made. You are more special than any of these. God loves 
you and wants you to love one another. 
Let•s spend a few moments thinking of how special we are. 
Now, let•s say a prayer to God, thanking Him for making us 
so speci a 1. 
Following prayer, make 11 handprints 11 as a sign of our 
specialness. These will also be used in teaching the 
theme song for the lessons-- .. Reach Out 11 • 
Tonight, before you go to bed, thank God for making you. 
Ask Him to help you to become as good as you can be. 
Picture of flowers and birds. White paper and tempera 
paints for 11 handprints 11 • 






PENANCE PREPARATION LEVEL 
Lesson 2 
Other people are special, too. 
The student will identify some ability, feeling, or need 
of the other persons in the group. 
You know, we really need a lot of other people. Let's 
think for a few minutes of all the people we have needed 
todat. (group parent, teacher, Father Taylor, farmers, 
delivery men, cooks, dishwashers, etc.) 
Yes, some people do special things for us because they 
know how. Some people cook for· us and the food is really 
good. Some people milk the cows and if some of the rest 
of us tried it, we just might get kicked. Some people 
made us smile this morning or taught us something we didn't 
know before. 
Yesterday we each thought of how special we are. Today 
let us think of how special other people are. 
(Romans 12:3-21) In the Bible, St. Paul, a friend of 
Jesus, was teaching the Christians and he said, 11 Be care-
ful. Don't think that you don't need each other. God 
has made each of us very special. There are certain things 
that each of us can do. But no one can do everything. So 
we must help each other. Some can cook, and others enjoy 









farm and make things grow. Some people can make others 
smile. Some can help the smaller children. Some people 
are good talkers and others are good listeners. But each 
of us does have a special gift from God and we must use it 
to show love to one another. 11 
Let's spend some time thinking about how special other 
people are. Who can you think of who has a special gift 
from God and uses it to show love to others? 
(Around the room are pictures of each child's profile 
made by casting a shadow on a piece of paper with a 
projector. Each picture has the name of the student on 
it.) Look at our pictures around the room. Think of 
something special about another person. When you know it, 
come and write it on their picture. 
Say 11 thank you" to someone for the special things that 
they do for you. 







PENANCE PREPARATION LEVEL 
Lesson 3 
Other people need me . 
The student will express three ways in which he can help 
other people. 
You have all heard of the 11 Golden Rule 11 • What iS;it?· Yes, 
11 Treat others the way you would like to be treated." 
Jesus told us a story about a man who really needed help. 
Two men saw him and walked right on by, but one man 
helped. 
(Use filstrip without sound.) 110ne day a man was on his 
way to the town of Jericho and some robbers came out, 
beat him up, and took all his money. They left him on 
the side of the road, bleeding and almost dead. A little 
while later another traveler came down the road. He saw 
the wounded man lying on the side of the road, but he pre-
tended not to see him and just wa 1 ked on. In the same 
way another traveler came by, saw the bleeding man and just 
walked right by him. Pretty soon a third man came by. He 
was from a town called Samaria and was called a Samaritan. 
When he saw the man, he felt sorry for him. He took water 
from his canteen and washed the man•s cuts and bandaged 
them. Then he lifted him up on his own horse and took him 
to an i nfi rrnary. The next day he said to the nurse, "Take 
cat:_~ of the hurt man and when ~- come back next week I will 









Why do ~ou think the other two men did not help? If you 
were hurt or sick, would you want someone to come and 
help you? Did the hurt man need the Samaritan? po other 
people ever need you? How can you tell? How should you 
treat another person? 
Pass out a set of pictures, one to each student, of people 
in need. The situations are like those in the student's 
own experience. Let each student tell how he would help 
if he saw this person in need. Allow comments on one 
another's picture. 
Help someone who needs you even if you are not asked. 








PENANCE PREPARATION LEVEL 
Lesson 4 
Some people are very special in my life. I call them 
friends. 
The student will express two different ways a person 
says, 11 I am your friend''. 
The last two days we have talked about many people who help 
us and people that we can help. Today we will talk about 
people who are very special to us because they love us 
in a special way. Do you know who they might be? 
What makes somebody a friend? What is special about a 
friend? 
Let's see how many ways we can complete this sentence: 
A friend is someone who 
In the Bible there is one part called Sirach. Sirach was 
the name of the man who wrote the book. He knew a lot 
about friends. This is what Sirach said about friends: 
11 If you are friendly when you speak, saying 'Hello! How 
are vou?' an~. really meaning it, then you will have friends. 
When you have found a r·eally good friend, see what kind of 
friend he is. Does he only like you when things are going 
good, or does he like you when things are hard for you, 
too? Does he tell others when he is mad at you so that 
thet Hill be mad, too? That is no friend at all! A good 









secrets, to laugh with you, to help you when you need 
~- You can always trust your friend. 11 
A friend is a special gift from God and we should thank 
God for our friends. 
What is a friend? How do you know when somebody is really 
a friend? Are you a real friend to someone? 
Think of a time when somebody was a real friend to you. 
Let the student share that time with the group. 









PENANCE PREPARATION LEVEL 
Lesson 5 
Words can bring us together or tear us apart. 
When presented with a word card the student shall glue 
it on the mural labeled and illustrated: "Words that 
bring us together" or the one labeled 11 Words that tear 
·us apart 11 • 
Words have a lot of power, don•t they? Some words can 
make us feel good, like when someone says, 11 Hey, I 
really care about you," or "I like you." Other words 
can make us feel hurt or angry, like when someone calls us 
names or tells us to get out. 
Jesus came to tell us the words of His Father, God. 
What are some of the words that Jesus told us? 
Yes, He told us to love. He said that each of us is special 
and that He has a surprise for us in heaven. 
He also said that we should talk to each other with love. 
St. James was a friend of Jesus and he told us some very 
important things about words that we say. Would you 
1 ike to hear what St. James says about words? 
(James 3:2, 6-12) 11 The tongue is not very big is it? Not 







With our· tongue we can say words. \~e can pray to Jesus, 
and we can say to someone, 11 1 love you ... We can say, 
11 May I help? 11 We can say words that make people feel 
good-- 11 l 1m sorry if I hurt you.", 11 Let•s be friendsu. 
But we can also say words that hurt people. Some words 
can make people cry or want to run away. Words like: 
These words really do hurt other people and instead of 
bringing us together, they tear us apart. 
Jesus said that the words we say show what kind of a person 
we are. The words that we speak show what is in our 
heart. 
How can words hurt? How can ~~rds make you feel good? 
How do our words show what is in our heart? 
On the board we have two lar9e pieces of paper. On this 
one (point) it says, 11 Words that bring us together". And 
on this one it says, ~~~~ords that tear us apart... I \vill 
give each of you a piece of paper with a sentence on it. 
Paste it on one of these papers, and tell us why that 
sentence would tear two people apart or bring them 
toqether. -----
yhen you go to the dining room tonigh_t, say some \'lOrds that 





Two large pieces of paper for murals and a set of cards 
with words that bring us together or tear us apart: 
Hords that bring us together 




you go first 
I 1 ike you 
Words that tear us apart 
good for you 
let's be friends 
etc. 
I don't like you why should I 
get out you're a sissy 









PENANCE PREPARATION LEVEL 
Lesson 6 
When we hurt our friend, we say, "I'm sorry". 
The student will identify on a word sheet at least six 
ways of saying "I'm sorry". 
Yesterday we talked about words. Do you remember what 
we said about words? Do some words make us feel bad? 
Do some words make us feel good? Which ones? 
Jesus taught us a lot about words. He taught us to call 
God our Father. And He told us what words to use if we 
hurt someone. Do you know what words those are? Yes, 
11 I'm sorry". But Jesus told us something else about 
saying "I'm sorry 11 • Let me read to you a story from the 
Bible. 
Jesus gathered the people together and He said to them, 
"Watch the words you say to one another. Don't get angry 
and call your friend names or say mean things about him. 
For words like that hurt your friend and make him feel 
like running away from you. (Now listen, here's the part 
about saying, 11 I 'm sorry".) Before you come to Mass, or 
get ready to say your prayers at night, if you remember 
that you have hurt someone by your words, go first to that 
person and say 'I'm sol~ry' and then come back to pray." 
What does Jesus say th~t we should do if we have hurt 









If we go to Mass and remember that we have hurt someone, 
is there a part in the Mass where we can say, "I•m sorry"? 
What should you do before you say your prayers at night 
if you have hurt someone? 
Here is a sheet with nine boxes and a sentence in each 
box. Read each sentence and put a circle around the ones 
that are a way of saying, ur-•m sorry... Put an X through 
the sentences that are not a way of saying, "I •m sorry ... 
Tell your group parent three ways of sayif!9..z_" I •m sorry 11 • 
Dittoed sheets 
Matthew 5:21-24 
WAYS OF SAYING, "I'M SORRY" 
(Draw a circle around the sentences that are a way of saying, "I'm sorry 11 .) 
1 2. -? .:/. 
I reo\\ y -l did n'-b F-ot~~ive 
do \ t k e you. do ar.yt~~~~3· \'"\\e. 
4 5 it; 
Its no-D Veace be t ~m 
my .Pau\·b. \NitJ h you. Sorry, 
I 
1 ~~ v 'a ) 
W\\\ y au -- ")ri . \ \ \ce. w \r") 0 l G1 
! I ' I I I 
! I 'oe 'rY1Y t \')1 e~·e ·)o , :....-\~, careo 
I c I ·! r-1e n d ? 
I 
any· vvav? 








PENANCE PREPARATION LEVEL 
Lesson 7 
My actions affect the larger group. 
Following discussion of the story of the prodigal son 
(Luke 15:11-24) the student will be able to explain how 
the bad things the boy did made everyone at home sad, and 
how his coming home made everyone happy. 
Can you think of something that one person can do that 
makes everybody in the group happy? (makes a point in a 
basketball game, has a birthday party, makes cookies for 
everybody in class, etc.) 
Can you think of something that one person can do that 
makes everybody ·in the group sad? (s•#itching TV stations, 
being very noisy, pulling the fire aLtrm when there is no 
fire, etc.) 
When each one of us is good, doing the things that we 
should, helping others and loving the people around us, 
then \•!e are all happy. And when one of us is bad, it 
takes away from some of the happiness. 
Jesus told us a story about a boy who did something bad 
and how that made everybody feel sad. But later, he 
changed and that made everybody happy. 
(Use filmstrip without sound) There was once a man who 




sons was very happy living at home with his family but 
the other son was very unhappy. The unhappy son thought 
that it would be fun to leave home so he went to his 
father and said, "Father, I am going away. Give me my 
share of the family money ... He told his father that he 
was running away to another city, where he could live 
alone and do whatever he wanted. 
po you think that that made the father sad? Why? {Be-
cause he loved his son.) 
Yes, the father was sad but he understood. He gave the 
~oney to the boy. 
The unhappy son moved far away. for a while he had a good 
time -doinq anything he wanted, but then his mo~ey ran out 
and he couldn't buy any food or go to fun places. All of 
his friends left him. He tried to get a job but couldn't. 
Nobody cared about him or even knew his name. 
Fi na 11 y he thought, "I know \'I hat I '11 do. I '11 go back to 
!Jl'Lf.amil y. I '11 say to my father, • Dad, I am sorry that I 
ran away. You don't have to take me back into the house, 
j!lst hire me to_11i.QJ"k on the farm. 111 So the boy started 
home. 
All the while that he had been gone what do you think his 
family Has doing. _Do you think that they were worried about 




No, they didn't stop loving him. Everyday for two years 
the father had walked down the road looking for his son 
and hoping that he would return. So what do you think 
happened on this day when he looked down the road and saw 
his son coming? Yes, he was very happy. He ran to meet 
his son. The boy, when he saw his father, began to cry 
and said, "Father, I am so sorry that I ran away and did 
so many bad things. I am sorry that I caused all of the 
family to feel sad." 
Do you think that the father scolded his son? 
No, he \vas so happy to have his son back that he just put 
his ai·ms around him and said, "I forgive you. I am so 
happy that you came home. 11 
And he took his son home and they had a party that night 
because everybody was so happy that the boy had come home. 
Jesus told us that God, the Father, is like the boy's father 
in this story. vJhen we have done something wrong and made 
ourselves and others unhappy, and then come to say, 11 I'm 
sorry", God forgives us and so do the others. And when I 
am happy again, other people are happy, too. 








Why were the boy's family and friends happY at the end? 
Did they do something good? When you do something good, 
does that make others happy? How do you know? 
When you do something bad, does that make others sad? 
How do you know? 
Tell your group parent or your teacher how your actions can 
make everybody happY or sad. 







PENANCE PREPARATION LEVEL 
Lesson 8 
When we love and care for one another, we are a community. 
The student sha 11 describe 11 Community" as a group of people 
who like or love each other. They try to share, understand 
and forgive one another. 
We all belong to a family, don't we? What is special about 
a family? (Display picture.) 
We also belong to a larger family--St. Coletta's. What is 
special about the family of St. Coletta's? (Display 
picture.) And we belong to an even larger family--the 
family of God. We call that family the Church. 
WhJ!~J good_ to belong to all the5e families? 
One of the best things about being in a family is that we 
always belong. Even if we hurt someone in the family, we 
~till belong; we don't stop being a family member. But if 
we hurt someone we have to say, 11 1 1m sorry". As long as 
something is not as it should be, we_feel unhappy. The 
family is not as together as it should~. 
When the famil1_is as __ ~ogether as it should be, all the 




something bad happens to one member of the family, the 
whole family is sad. In a family, everybody really cares 
about each other. 
Besides the family that we were born into, v1e can be like 
a family with other people if we love and care for them as 
we would our family. We call that a community. A com-
munity is a group of people who like or· love each other. 
They try to share, understand and forgive one another. 
Do you think St. Coletta•s is a community? Does everybody 
here try to share? Do \ve a 11 try to 1 ike each otr:er? If 
we make a mistake or hurt someone, do we say, nr•m sorry .. ? 
When someone te 11 s you that th~y are sorry for hurting 
you, do you say, 11 1 forgive you ... 
-~-_]~as ~tJe tr'Y to do these things we are a commun_ity. 
What is a community? 
Is the Church a cor::m~nity? \~e shar·e a lot of things in 
the Church, don 1 t we? We listen to the words of Jesus, we 
are all baptized and receive Hoiy Communion. We try to do 
what Jesus taught us and treat others as we want to be 
treated. When we have done 








How can~rnake St. Coletta•s a better community? How 
can you make the Church a better community? 
Draw a picture of a community. Te1l the class about your 
picture. Tell the class what a real community is. 
Do something for someone in the department that shows 
you really care for him/her. 





PENANCE PREPARATION LEVEL 
Lesson 9 
11 Reconciliation 11 means making up vtith each other and with 
God. 
Being presented with a situation in which he/she hurt 
someone, the student will describe how he would make up. 
01 der students 1r'lill define 11 reconcil iation''. 
Yesterday we talked about belonging to a special group of 
people v;ho love or 1 ike each other, and who try to share and 
be understanding. What do we call that kind of a group? 
(Community) We said that St. Coletta's was a community. 
And we said that all of God's family, called the Church, 
was a community, too. Jesus to 1 d us that \'le should a 11 
love and care for each other the way He loves and cares 
for us. Is that always easy? 
If you like or love somebody, does that mean that yo~ 
never get mad or do something unkind to that person? (No) 
How do you feel when you have hurt someone or made them 
cry} 
How did the run-away b?Y we talked about feel when he 
real-ized that he hild hurt hi_s family, his friends an~J~im­






I am going to teach you a new word today. It is a very 
long word and it has a very special meaning. The word is 
11 reconciliation". 
Can you say that? Reconciliation. 
11 Reconciliation" means to make up with God and with one 
another when we have hurt somebody. Reconciliation brings 
the community all back together again. 
Remember when the boy ran away from home? Well, the rest 
of the family were all still together but they weren't as 
happy as they could be because they missed the boy. The 
community was not as together as it should be. When the 
boy came back and said that he was sorry, did the Father 
get mad at the boy? (No) Did anybody get mad· because he 
had come home to say he was sorry? (No) Everybody was 
just so glad that he had come home that they all said "I 
forgive you" and they had a party because the whole com-
!J1Unity \'las together again. 
That is how God is with us when we ao to sav 11 I'm sorrv" 
and how we should be with each other. That is 11 reconcili-
ation 11 • It is when someone says to God and to the community, 
"I'm sorry". And God and the community say, "We forgive 







What do you say if you want reconciliation? 
What does the community say to you? 
What does God say to you? 
Let each student choose a card with a situation described. 
Allow the student to demonstrate how he would say that he 
was sorry. Let the other students demonstrate what they 
would do. Situations: 
1. You made fun of someone who was having trouble doing 
something. 
2. You said some unkind words about another person in 
the department. 
3. You teased someone until you made him cry. 
4. You were in a bad mood and yelled at your friend 
when he asked you what the matter was. 
5. You pushed someone out of the way in line. 
6. You would not let a certain person join you in a 
game. 
7. You disobeyed your group parent. 
8. You had a fight with your friend. 
9. You saw your friend needed help, but you didntt help. 
10. You took something that belonged to someone else. 
Show someone what "Reconcil iationll means. Thank ,Jesus for 








PENANCE PREPARATION LEVEL 
Lesson 10 
Jesus gave us a special way to celebrate reconciliation. 
The student will describe a Penance service as a celebra-
tion of reconciliation. 
Yesterday we learned a new word. Who remembers the word? 
(Reconciliation) 
Who can tell us what that word means? (Making up with 
God and with others) 
You know, Jesus gave us a very special way of making up 
with God and with one another. It is a special celebra-
tion of reconciliation. Do you like celebrations? Why? 
(Lead discussion into corrununal aspect.) 
(Use collage from Lesson 8.) In God's family we have a 
very special way of making up. We call it the Sacrament 
of Penance. It is a way of saying, "I'm sorry" to God 
and to each other for doing things that hurt the community. 
Who can tell us what a community is? (A group of people who 
love and care for each other. The Church, the family of 
God.) 
In the Sacrament of Penance we also forgive anyone who has 




Remember how the boy who ran away and acted very selfishly 
came back and said that he was sorry? (Display picture.) 
Did the father forgive him? Did everybody forgive him? 
Was everybody happy that he had come back to say he was 
sorry? 
Yes, they were so happy that they had a party, a celebration. 
The Sacrament of Penance is a celebration like that. When 
I have done something wrong, I tell the community that I 
am sorry and I tell God that I am sorry. God forgives me 
just like the father in the story, and the community for-
gives me, too. The priest is like the leader of the com~ 
munity and he also takes the place of Jesus. When I 
celebrate Penance or Reconciliation, I can tell Father 
the things that I am sorry for and he forgives me in the 
name of Jesus and of the whole community. 
In the Sacrament of Reconciliation we ask Jesus to help us 
love each other more. We ask Him to help us grow out of 
being selfish so that we can treat others the same way that 
we want to be treated. In the Sacrament of Penance or 
Reconciliation we thank Jesus for loving us so much. And 
Jesus will help us to become better. 
Tomorrow we will celebrate the Sacrament of Penance or 
Reconciliation. Will it be good to make up with God and 








This is how we will do it: 
Entrance Song: 11 Peace Time 11 
Prayer by Father 
Story of the Run-Away Boy 
Homily 
Examination of Conscience 
Prayers 





Song: 11 Reach Out11 
What will we celebrate tomorrow? What makes it a celebra-
tion? How will we do it? 
Tonight think about how good it will be to celebrate 
reconciliation tomorrow. Think of anything that you would 
1 ike to say 11 I'm sorry 11 for. 
Collage from Lesson 8. Picture of prodigal son. 






CELEBRATION OF RECONCILIATION 
11 Peace Time" 
The Lord be with you. 
And also with you. 
Let us pray. God, our Father, we have come together today 
to celebrate peace, to say "I'm sorry" for the things that 
we have done wrong, and "I forgive you" to anyone who may 
have hurt us. We want to be Your loving children in the 
family of God. Amen. 
Now we are going to hear a story that Jesus told about 
how we will be forgiven when we say, "I'm sorry". This 
story comes fr·om the Gospel of St. Luke. 
There was once a man who had two sons and he loved them 
both very much. One of the sons was very happy living at 
home with his family, but the other son was very unhappy. 
The unhappy son thought it would be fun to run away from 
home. He went to his father and said, "Father, I am going 
away. Give me my share of the family money." He to1d his 
father that he was going far away where he could be on his 
own and do anything he wanted. 
The father was ve.ry sad, but he understood. He gave the 
unhappy son his share of the money. The boy moved far 
away where he didn't c~re about anybody. He did many bad 
111 
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CELEBRATION OF RECONCILIATION--Continued 
things. Finally, his money ran out and he couldn't buy 
food or go to fun places. All of his friends left him. 
He tried to get a job, but couldn't. Nobody cared about 
him, or even knew his name. 
Finally he thought, 11 ! know what I will do, Jill go back 
to my family. r•11 say to my father, 1 Father, I am sorry 
that I ran away and did so many bad things.,... So the boy 
started home. 
All the time that the boy had been gone his family had 
missed him and had worried about him, Every day the boyls 
father had walked down the road looking for him and wishing 
that he would come home. 
At last, one day the father walked down the road and he saw 
his son coming. He was so happy that he ran to meet him. 
The boy, when he saw his father, began to cry and said, 
"Father~ I am sorry that I ran away and did so many bad 
things. I am sorry that I made a11 the family worry." 
The father was so happy to have his son back that he just 
put his arms around him and said, HI forgive you. I am so 
happy that you have come home, 11 
And the father took his son to the house and all of his family 
and friends \vere so glad that the boy had come home that they · 
had a pf\rty. 






CELEBRATION OF RECONCILIATION--Continued 
Now I want you to think of any time that you said 11 n0 11 to 
God, or did not treat others the way you want to be treated. 
Think about why you were not loving. (Pause) 
Now let's tell Jesus that we are sorry for the times that 
we did not act like loving children of God. We will 
answer with the words, 11 Jesus, I am sorry." 
For the times that I did not pray 
For the times that I disobeyed 
For the times that I acted selfishly 
For the times that I did not say "thank you" 
For the times that I could have helped somebody but 
didn't 
For the times that I hurt somebody with my words 
For the times that I did not treat others as I wanted 
to be treated 
As soon as we are sorry, God forgives us. Jesus taught us 
to pray to God as our Father. Together as a family let us 
pray the Our Father. 
Our Father . 
If you wish, now you can go to confession. Jesus will be 
with you. You can talk to the priest just as you would 
talk to Jesus. The priest will tell you of God's love for 
you. God forgives you, in a special way, through the priest. 







CELEBRATION OF RECONCILIATION--Continued 
God has forgiven us just as we have forgiven one another. 
Let us show a sign of that forgiveness by giving each other 
some sign of peace. 
Let us pray. God, our Father, thank You for bringing us 
back together in Your family. Help us to love each other 
more each day. Help us to reach out in giving and sharing, 
believing and caring. Help us to be Your very dear child-
ren. Amen. 
Let us go in peace and joy to love and serve God and one 
another. 
"Reach Out" 
At the conclusion of the reconciliation celebration each child was given a 
button-pin as a remembrance of the celebration. 
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